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1. ACCESS
Measure: 
The percentage of each group (ethnic, gender, persons with disabilities) that is enrolled compared to that group’s representation in the adult population within Alameda County.

Eighty-five percent of the College of Alameda (COA) students are from Alameda City, Emeryville, San Leandro, and Oakland City.
  Alameda County was selected because it could be consistently used in community demographic comparisons for race/ ethnicity, gender, and disability. In addition, data could be trimmed to match the dominate age groups at COA. The Fall terms 2003 and 2007 are presented for possible changes in the proportion of subgroups overtime.
Table 1 compares by race/ ethnicity two COA cohorts with the 2000 US Census of Alameda County. When disaggregated by race COA Asian students are proportionally larger than community representation as well as up to 10% or more than other racial/ ethnic groups at the college. African Americans are the next largest race/ethnic group and are over-represented compared to community demographics. The most under-represented groups compared to community demographics are Whites and Latinos. Comparing changes in student racial/ ethnic demographics over a four-year period shows the most growth occurred in the proportion of Latino students.

Table 1. The distribution of community census and that of COA students by race/ethnicity. 

	 
	WHITE
	LATINO
	ASIAN*
	PACISL
	AF-AMER
	NATIVE AM
	MULTIRACE
	TOTAL

	US Census 2000
	415884
	174393
	205422
	6084
	137836
	3946
	22032
	965597

	17-64 years
	43%
	18%
	21%
	1%
	14%
	0%
	2%
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 

	COA FA 2003
	16%
	11%
	39%
	0%
	25%
	1%
	NA
	6028

	COA FA 2007
	15%
	14%
	38%
	1%
	24%
	1%
	NA
	5952


* Filipinos are combined with Asians conforming to US Census standards.
Females and males are represented equally in the community but at COA there is about a 13 percent difference with females being greater represented than males. This difference could be owing to employment conditions, family demands or program attractions. (Table 2)
Table 2. The distribution of community 
census and that of COA students by gender. 
	 
	FEMALES
	MALES
	TOTAL

	US Census 2000
	485472
	480125
	965597

	17-64 years
	50%
	50%
	 

	 
	 
	 
	 

	COA FA 2003*
	54%
	44%
	6028

	COA FA 2007*
	56%
	43%
	5952


Table 3 Compares the percentage of Alameda County non-institutionalized disable persons with the percentages of COA’s DSPS students. The College’s population of people with disabilities remains relatively steady over the past four years. 
Table 3. The percentages of disabled persons between 
the ages of 16 to 64 in Alameda County and the percent-

ages of DSP students at COA.

	 
	DSP
	TOTAL

	US Census 2000
	233260a 
	983861

	16-64 years
	24% 
	 

	 
	 
	 

	COA FA 2003
	5%
	5907

	COA FA 2007
	6%
	5952


a This number does not include go-outside-home disability.
Conclusions
Certain inequities exist in each subpopulation group. Regarding race/ ethnicity the proportions of White and Latino students could increase by 10% and 5%, respectively. It is interesting to note the COA percentages of Latino students have increased by three percentage points within the past five years while the percentages of White students decreased by one percent. The numbers of females at COA have risen by two percentage points. Compared to the community the COA females are six percent above the expected. This could be a result of economic conditions in the East Bay; whereby, males are more employed than females and/or that the popularity of the traditional vocational programs male-dominate programs have been declining for the past five years (see the 2008 unit reviews of such programs as auto body, auto mechanics, diesel mechanics, and aviation). Students with disabilities totaled over 503 during the 2006-07 year and an additional 90 students were served but could not be counted because of lack of disability documentation and/or too few contacts.
2. COURSE COMPLETION and PERSISTENCE
Measures: 
Ratio of the number of credit courses that students by population group successfully completed by the end of the term compared to the number of courses in which students in that group are enrolled on the census day of the term.

Percentages of first-time students persisting from Fall to Spring terms, based on census day enrollments.

The above definition refers to Chancellor’s Office data on Course Completion understood as successful completion of a credit course for which a student receives a recorded grade of A,B,C or Credit (CR), divided by the number of students who were enrolled in those courses on the first census day. Table 4 represents students by race/ethnicity and compares the Fall 2003 and 2006 terms for success in degree applicable credit courses. Some students may be counted more than once if they enrolled in more than one course. Using the average as a baseline measure, the percentages of students succeeding between the two terms have decreased by four percentage points. The sub-group of students falling far below the averages in both terms are African-Americans. 
Table 4. Students’ successes by race/ethnicity in degree applicable credit courses.

	 
	 
	 
	Fall03
	 
	 
	 
	Fall06
	 

	Credit Status
	Ethnicity
	Total
	Succeeded
	Success
	 
	Total
	Succeeded
	Success

	
	
	Enrollment
	
	Rate(%)
	 
	Enrollment
	
	Rate(%)

	Credit - Degree Applicable
	African-American
	2,588
	1,531
	59%
	 
	2,744
	1,473
	54%

	Credit - Degree Applicable
	Native American 
	74
	50
	68%
	 
	45
	30
	67%

	Credit - Degree Applicable
	Asian
	3,789
	2,864
	76%
	 
	3,873
	2,797
	72%

	Credit - Degree Applicable
	Filipino
	536
	370
	69%
	 
	565
	349
	62%

	Credit - Degree Applicable
	Latino
	1,094
	730
	67%
	 
	1,215
	770
	63%

	Credit - Degree Applicable
	Other Non-White
	247
	151
	61%
	 
	290
	178
	61%

	Credit - Degree Applicable
	Pacific Islander
	93
	68
	73%
	 
	114
	79
	69%

	Credit - Degree Applicable
	Unknown
	530
	344
	65%
	 
	616
	395
	64%

	Credit - Degree Applicable
	White
	1,687
	1,247
	74%
	 
	1,650
	1,141
	69%

	Totals
	 
	10,638
	7,355
	69%
	 
	11,112
	7,212
	65%


Source: CCCCO datamart.
Table 5 displays students by race/ethnicity and compares the Fall 2003 and 2006 terms for success in non-degree applicable credit courses. Some students may be counted more than once if they enrolled in more than one course. Using the average as a baseline measure, the percentages of students succeeding between the two terms has remained steady. However, African-Americans and Filipinos are below the averages of success in Fall 2006.  
Table 6 displays the achievements of females and males in credit- degree and not-degree applicable courses. Neither gender falls far below the averages for each term and within each credit status category. 
Comparable data for DSP student were not available by credit- degree and not-degree applicable courses. However, the PCCD data warehouse did have data on overall success rates for DSP students that show in Fall 2003 the success rate was 72% and in Fall 2005 the rate was 66%. In comparison the success rates for non-DSP students for the same terms were 68% and 67%, respectively.
Table 5.  Students’ successes by race/ethnicity in non-degree applicable credit courses.

	
	
	
	Fall 2003
	
	
	
	Fall 2006
	

	Credit Status
	Ethnicity
	Total

Enrollment
	Succeeded
	Success Rate (%)
	
	Total

Enrollment
	Succeeded
	Success Rate (%)

	Credit - Not Degree Applicable
	African-American
	400
	206
	52%
	 
	399
	209
	52%

	Credit - Not Degree Applicable
	Native American
	6
	4
	67%
	 
	3
	1
	33%

	Credit - Not Degree Applicable
	Asian
	345
	253
	73%
	 
	380
	267
	70%

	Credit - Not Degree Applicable
	Filipino
	43
	28
	65%
	 
	47
	23
	49%

	Credit - Not Degree Applicable
	Latino
	222
	144
	65%
	 
	247
	155
	63%

	Credit - Not Degree Applicable
	Other Non-White
	50
	36
	72%
	 
	35
	25
	71%

	Credit - Not Degree Applicable
	Pacific Islander
	11
	10
	91%
	 
	10
	7
	70%

	Credit - Not Degree Applicable
	Unknown
	51
	27
	53%
	 
	42
	31
	74%

	Credit - Not Degree Applicable
	White 
	138
	95
	69%
	 
	128
	101
	79%

	
	
	
	
	
	
	
	
	

	Totals
	
	1266
	803
	63%
	
	1291
	819
	63%


Source: CCCCO datamart.
Table 6. Successful achievements of females and males in credit-degree and not- degree-applicable courses.
	 
	 
	 
	Fall03
	 
	 
	 
	Fall06
	 

	Credit Status
	Gender
	Total
	Succeeded
	Success
	 
	Total
	Succeeded
	Success

	
	
	Enrollment
	
	Rate(%)
	 
	Enrollment
	
	Rate(%)

	Credit - Degree Applicable
	Female
	5,620
	3,930
	70%
	 
	6,067
	3,947
	65%

	Credit - Degree Applicable
	Male
	4,806
	3,287
	68%
	 
	4,945
	3,205
	65%

	Credit - Degree Applicable
	Unknown
	212
	138
	65%
	 
	100
	60
	60%

	Totals
	 
	10,638
	7,355
	69%
	 
	11,112
	7,212
	65%

	Credit - Not Degree Applicable
	Female
	771
	513
	67%
	 
	776
	479
	62%

	Credit - Not Degree Applicable
	Male
	473
	274
	58%
	 
	514
	339
	66%

	Credit - Not Degree Applicable
	Unknown
	22
	16
	73%
	 
	1
	1
	100%

	Totals
	 
	1,266
	803
	63%
	 
	1,291
	819
	63%


Source: CCCCO datamart.
Table 7 Compares the percentages of new students persisting from fall to spring terms by 2003 and 2006 cohorts and by race/ethnicity and gender. New students are first-time students excluding high school students. The average of new students persisting from fall to spring terms in 2006 dropped by 10 percent. Regarding student sub-groups of race and ethnicity, falling far below the averages are African American and Latino students. Table 8 employs the same fall cohorts as Table 7; however, gender is addressed in this table. It appears that persisting females are losing ground compared to the males. That is, in Fall 2006 females persisted at a rate three percentage points below the males. Persistence rates for this cohort showed the following: Fall 2003 to Spring 2004 DSPS students’ rates were 79% out of 77 and non-DSPS students were 51% out of 1300 and Fall 2006 to Spring 2007 DSPS students’ rates were 53% out of 60 and non-DSPS students were 43% out of 1352.
Table 7. Percentages of new students persisting from fall to subsequent spring 

Terms by race/ethnicity.
	RACE/ETH 
	FA 03
	SP 04
	%PERSIST
	 
	FA 06
	SP 07
	%PERSIST

	ASIAN
	452
	281
	62%
	 
	429
	251
	59%

	AFRAM
	384
	166
	43%
	 
	376
	132
	35%

	PACISL
	7
	2
	29%
	 
	17
	7
	41%

	FILIPINO
	42
	26
	62%
	 
	77
	33
	43%

	LATINO
	202
	99
	49%
	 
	229
	78
	34%

	NATIVEAMER
	9
	6
	67%
	 
	10
	2
	20%

	WHITE
	239
	120
	50%
	 
	237
	90
	38%

	OTHER
	42
	26
	62%
	 
	37
	21
	57%

	TOTALS
	1377
	726
	53%
	 
	1412
	614
	43%


Source: PCCD data warehouse.
Table 8. Percentages of new students persisting from fall to subsequent spring 

terms by gender.
	 GENDER
	FA 03
	SP 04
	%PERSIST
	 
	FA 06
	SP 07
	%PERSIST

	FEMALE
	665
	352
	53%
	 
	717
	300
	42%

	MALE
	712
	374
	53%
	 
	695
	314
	45%

	TOTALS
	1377
	726
	53%
	 
	1412
	614
	43%


Source: PCCD data warehouse.

Conclusions
On average the success of students in credit-degree applicable courses have declined by four percentage points over three fall terms and during the same period student success has remain steady in credit-not degree applicable courses. The students who are achieving far below the average in credit-degree applicable courses are African American; whereas, in credit-not degree applicable courses the low achieving students are African American and Filipino. DSP students appear to have the same success rates as non-DSP students. As for persistence of first-time students from Fall to Spring their average rates have dropped by 10 percentage points. African American, Latino and white students fall below the average in the Fall 2006 cohort. It appears that males more than females are persisting at a slightly higher rate. DSPS students persistence rates are far higher than those of non-DSPS students although they have dropped in the last four years.
3. ESL and BASIC SKILLS COMPLETION
Measures: 
Percentages of the number of students by sub-population group who successfully completed ESL or basic skill English or mathematics courses and continued to complete degree-applicable/transfer course in English or mathematics. 
The percentages of students successfully completing an ESL or basic skills course in English or mathematics in Fall 2004 were tracked through Spring 2004 to Fall 2006 for their successful attainment within degree-applicable/transfer courses in English and/or mathematics. The tracking used both Laney and Alameda Colleges’ data. Each table should be read as follows: the columns of numbers are the total attempting a course (TOTAL), the total successfully completing a course (SUCCESS), and the total continuing (SUCCONT) to a degree-applicable course and successfully completing that course. It should be noted that duplicates between the ESL and basic English courses were eliminated in the beginning total. That is if a student was taking both an ESL course and a basic skills English course the student was assigned to the highest level of course attempted. The following findings analyze each “discipline” group by race/ethnicity and gender. DSP students were not assessed as a separate group in this section.
Tables 9 and 10 show the average success rate of ESL students was 72%. However, of this 72% only 22% were successful in completing a degree applicable course in English. By race/ethnicity African American and White students had the lowest success rates in completing degree-applicable courses in English. By gender males appear to be slightly better than females at successfully completing degree-applicable courses in English.
Table 9. Fall 2004 ESL race/ethnicity cohorts who successfully completed their 
courses and continued to the next level of courses (degree courses) and were 
successful (counts and success percentages in gray).
	RACE/ETH
	TOTAL
	SUCCESS
	% SUCC
	SUCCONT
	%SUCCONT

	ASIAN
	79
	60
	76%
	14
	23%

	AF-AMER
	13
	12
	92%
	1
	8%

	PI&F
	3
	2
	67%
	1
	50%

	LATINO
	42
	27
	64%
	7
	26%

	NATIVEAM
	 
	 
	 
	 
	 

	WHITE
	10
	8
	80%
	1
	13%

	OTHER
	8
	3
	38%
	1
	33%

	TOTALS
	155
	112
	72%
	25
	22%


Source: PCCD data warehouse.

Table 10. Fall 2004 ESL gender cohorts who successfully completed their courses 
and continued to the next level of courses (degree courses) and were successful 
(counts and success percentages in gray).
	GENDER
	TOTAL
	SUCCESS
	% SUCC
	SUCCONT
	%SUCCONT

	FEMALE
	107
	84
	79%
	18
	21%

	MALE
	48
	28
	58%
	7
	25%

	TOTALS
	155
	112
	72%
	25
	22%


Source: PCCD data warehouse.

Tables 11 and 12 show the average success rate of English basic skills students was 41%. Yet, of this 41% only 31% were successful in completing a degree-applicable course in English. By race/ethnicity Asians and African American students had the lowest success rates in completing degree applicable courses in English. By gender females are nine percentage points higher than males at successfully completing degree-applicable courses in English.
Table 11. Fall 2004 English basic skills race/ethnicity cohorts who successfully 
completed their courses and continued to the next level of courses (degree 
courses) and were successful (counts and success percentages in gray).
	RACE/ETH
	TOTAL
	SUCCESS
	% SUCC
	SUCCONT
	%SUCCONT

	ASIAN
	54
	19
	35%
	5
	26%

	AF-AMER
	89
	38
	43%
	9
	24%

	PI&F
	10
	6
	60%
	4
	67%

	LATINO
	28
	11
	39%
	4
	36%

	NATIVEAM
	1
	0
	0%
	 
	 

	WHITE
	22
	9
	41%
	5
	56%

	OTHER
	5
	3
	60%
	 
	0%

	TOTALS
	209
	86
	41%
	27
	31%


Source: PCCD data warehouse.
Table 12. Fall 2004 English basic skills gender cohorts who successfully 
completed their courses and continued to the next level of courses (degree 
courses) and were successful (counts and success percentages in gray).
	GENDER
	TOTAL
	SUCCESS
	% SUCC
	SUCCONT
	%SUCCONT

	FEMALE
	112
	52
	46%
	18
	35%

	MALE
	97
	34
	35%
	9
	26%

	TOTALS
	209
	86
	41%
	27
	31%


Source: PCCD data warehouse.

Tables 13 and 14 show the average success rate of mathematics basic skills students was 62%. Yet, of this 62% only 21% were successful in completing a degree-applicable course in mathematics. By race/ethnicity Latino students had the lowest success rates in completing degree-applicable courses in mathematics. By gender females and males are only two percentage apart in successfully completing degree applicable courses in mathematics.
Table 13. Fall 2004 mathematics basic skills race/ethnicity cohorts who 

successfully completed their courses and continued to the next level of 

courses (degree courses) and were successful (counts and success 

percentages in gray).
	RACE/ETH
	TOTAL
	SUCCESS
	%SUCC
	SUCCONT
	%SUCCONT

	ASIAN
	48
	31
	65%
	9
	29%

	AF-AMER
	100
	58
	58%
	12
	21%

	PI&F
	22
	14
	64%
	3
	21%

	LATINO
	33
	23
	70%
	2
	9%

	NATIVEAM
	1
	0
	0%
	 
	 

	WHITE
	22
	15
	68%
	4
	27%

	OTHER
	2
	1
	50%
	 
	 

	TOTALS
	228
	142
	62%
	30
	21%


Source: PCCD data warehouse.

Table 14. Fall 2004 mathematics basic skills gender cohorts who 

successfully completed their courses and continued to the next level of 

courses (degree courses) and were successful (counts and success 

percentages in gray).
	GENDER
	TOTAL
	SUCCESS
	%SUCC
	SUCCONT
	%SUCCONT

	FEMALE
	141
	88
	62%
	18
	20%

	MALE
	87
	54
	62%
	12
	22%

	TOTALS
	228
	142
	62%
	30
	21%


Source: PCCD data warehouse.

Conclusions
On average ESL students successfully complete their courses at a higher rate than basic skills English and mathematics students. There are mixed patterns of racial/ethnic and gender groups in basic course completion. That is, in ESL the lowest completers by race/ethnicity are Latino and by gender males. In basic skills English the lowest completers by race/ethnicity are Asian and by gender males. In basic skills mathematics the lowest completers by race/ethnicity are African American yet by gender males and females have the same rates. As for students continuing and successfully completing a degree-applicable course, on average basic skills English students have a higher rate than ESL and basic skills mathematics students. Again, there are mixed patterns of racial/ethnic and gender groups in successful advanced course completion. The ESL students falling below the success average in advanced English courses are African American and White. The basic skills English students falling below the success average in advanced English courses are Asian and African American and male. The basic skills mathematics students falling below the success average in advanced mathematics courses are Latino.  
4. DEGREE and CERTIFICATE COMPLETION
Measures: 
Award type trends.


Pathway of students based on sub-population groups with a minimum of 12 earned units who attempted either a degree or 18-credit certificate.
For many community college students achieving degrees and certificates are important events that not only validate their progress in post-secondary education but also make them more employable in the labor market. 
Table 15 illustrates interesting patterns of student achievement in degree and certificate awards. For AA degree awards after 2002-03 there was a descent in attainment; however, the 2006-07 year is promising in that AA degree attainment may be on the rise. As for AS degree attainment, this type of degree has been increasing since 2004-05. The cycles of degree attainment require a more in depth study. The patterns of certificate awards are erratic and be study further by including program as a variable in the analysis.
Table 15. The numbers of degrees and certificates awarded each year from 2002/03 to 2006/07.

	Award Type
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	AA
	273
	255
	253
	243
	250

	AS
	19
	10
	14
	21
	28

	CA
	62
	33
	43
	69
	52

	CE
	115
	98
	50
	91
	49

	Totals
	469
	396
	360
	424
	379


Source: CCCCO datamart
Goal attainment for an AA or AS degree requires 60 credits; whereas, certificates will require half of 60 credits or less. For part-time students (constituting 80% of COA attendance) committing to goal of an associate degree or an 18-credit certificate, may require three or less years of studies. 
In March 2008 the CCCCO’s ARCC division released data on degree, certificate, and transfer achievement for first-time community college students. Table 16 provides some interesting insights as to what happens to first-time students at COA. The targeted cohort was first-time students during the academic 2001-2002 year who earned 12 or more credits at the college and then continued to complete more credits at COA or elsewhere, and received an 18-credit certificate, and/or an AA/AS degree. The continuation data followed the 2001-2002 cohort for six years. One of the surprising data findings was that during the 2001-2002 year at COA there were an estimated 1950 first-time students and the ARCC database only could account for 717 students who achieved 12 or more credits with at least an English or mathematics transferable course, represented in the denominator.
 The amazing aspect of the data is that students were tracked through the entire California Community College System for milestone achievements. Table 16 combines two demographic variables gender and race/ethnicity to illustrate the first-time student milestones.

These findings are:

· Females are more likely than males to earn 30 credits and to attain an AA/AS degree.
· Females and males equally attain certificates.

· African Americans and Filipinos are far less likely to earn 30 credits. 
· Filipinos, Latinos, and Whites are far less likely to attain an AA/AS degree.

DSPS students in this cohort totaled 10 with 60% earning 30 credits and 30% receiving certificates. None of these students earned a degree.
Table 16. 2001-02 first-time students with 12 or more units achieving 30 or more units, an 18-unit or more certificate, and/ or an AA or AS degree within six years.
	GENDER 
	R/E
	TOTAL
	EARNING
	% 30 UNITS
	CERT
	% CERT
	AA/AS DEG
	% DEGREE

	
	
	
	30 UNITS
	
	
	
	
	

	FEMALE
	ASIAN
	136
	102
	75%
	5
	4%
	28
	21%

	 
	AF-AMER
	86
	56
	65%
	7
	8%
	18
	21%

	 
	FILIPINO
	25
	16
	64%
	1
	4%
	1
	4%

	 
	LATINO
	38
	26
	68%
	4
	11%
	7
	18%

	 
	NATIVE AM
	4
	4
	100%
	0
	0%
	0
	0%

	 
	OTHER
	10
	5
	50%
	0
	0%
	1
	10%

	 
	PACISL
	2
	2
	100%
	0
	0%
	0
	0%

	 
	WHITE
	50
	36
	72%
	3
	6%
	12
	24%

	 
	UNKNOWN
	21
	12
	57%
	0
	0%
	1
	5%

	 
	TOTALS
	372
	259
	70%
	20
	5%
	68
	18%

	MALE
	ASIAN
	152
	107
	70%
	9
	6%
	21
	14%

	 
	AF-AMER
	60
	35
	58%
	2
	3%
	8
	13%

	 
	FILIPINO
	13
	6
	46%
	0
	0%
	0
	0%

	 
	LATINO
	46
	28
	61%
	4
	9%
	4
	9%

	 
	OTHER
	5
	4
	80%
	0
	0%
	0
	0%

	 
	WHITE
	53
	28
	53%
	2
	4%
	3
	6%

	 
	UNKNOWN
	10
	7
	70%
	0
	0%
	0
	0%

	 
	TOTALS
	339
	215
	63%
	17
	5%
	36
	11%

	UNKNOWN
	ASIAN
	1
	0
	0%
	 
	0%
	0
	0%

	 
	AF-AMER
	1
	0
	0%
	 
	0%
	0
	0%

	 
	FILIPINO
	1
	0
	0%
	 
	0%
	0
	0%

	 
	OTHER
	1
	0
	0%
	 
	0%
	0
	0%

	 
	WHITE
	2
	2
	100%
	 
	0%
	1
	50%

	 
	TOTALS
	6
	2
	33%
	 
	0%
	1
	17%


Source: CCCCO ARCC database.
Conclusions
Using various quantitative data analyses approaches (e.g., by trend, period aggregation, and longitudinal tracking) provides an interesting picture of degree and certificate attainment. First, awarded AA degrees have been declining since 2003-04 to 2006-07; whereas, AS degree awards have been increasing since 2004-05. Certificate attainments from 2002-03 to 2006-07 display erratic patterns of highs and lows over five years. Student matriculation goals of desiring and actually attaining degrees and certificates are at a 16% level. The researcher of this study calls to question the validity and purpose of using matriculation goals as a benchmark to measure student attainment success in certificate and degree awards. Simply put, over time students change their education goals; therefore, how can these changes be grouped to form some type of reasonable baseline to measure student degree attainment success. A solution is provided by the CCCCO (Accountability Data: ARCC) using longitudinal data based on student achievement in accruing 12 or more degree-applicable and transferable credits to measure certificate and degree attainment. Thus, given this baseline students who warrant attention of progress towards certificate and degree attainment (based on 30 units) are by race /ethnicity African American, Latino, Filipino, and Whites and by gender male.
5. TRANSFER TRENDS
Measures: 
Transfer trends of students by sub-population groups. 

Pathway of students based on sub-population groups with a minimum of 12 earned credits who either became transfer directed by completing both English and mathematics transfer level courses, who became transfer prepared by completing 60 transferable units with a GPA >=2.0, and/or who actually transferred to a four-year institution.
Table 17 displays the transfer pattern differences of the various racial/ethnic groups between the two California public university systems for the past five years. The UC system is more selective and expensive than the CSU system. Consequently, the total number of student transfers to CSU is almost triple than those to UC. The total numbers of both CSU and UC transfer students appear to cycle up and down. However, the total numbers of African American, Hispanic, and Pacific Island/ Filipino students transferring to the public California universities suggest that these groups have been increasing since 2004-05. 

Table 17. The total numbers of students by race/ethnicity who transfer to the public California universities.

	 UC TRANSFERS
	TOTAL
	AFRICAN AMERICAN
	LATINO
	NATIVE AMERICAN
	PACIFIC ISL & FILIPINO
	ASIAN
	WHITE
	OTHER
	UNKNOWN

	2002-03
	64
	7
	4
	0
	3
	31
	13
	3
	3

	2003-04
	39
	2
	1
	0
	3
	22
	9
	0
	2

	2004-05
	61
	4
	2
	0
	1
	37
	13
	3
	1

	2005-06
	61
	9
	6
	0
	1
	32
	10
	1
	2

	2006-07
	57
	9
	4
	0
	5
	31
	4
	2
	2

	TOTALS
	282
	31
	17
	0
	13
	153
	49
	9
	10

	CSU TRANSFERS
	TOTAL
	AFRICAN AMERICAN
	LATINO
	NATIVE AMERICAN
	PACIFIC ISL & FILIPINO
	ASIAN
	WHITE
	OTHER
	UNKNOWN

	2002-03
	166
	42
	12
	1
	7
	67
	13
	0
	24

	2003-04
	145
	30
	9
	2
	6
	53
	21
	0
	24

	2004-05
	137
	38
	12
	1
	9
	46
	14
	0
	17

	2005-06
	141
	35
	13
	2
	12
	49
	18
	0
	12

	2006-07
	163
	40
	13
	2
	15
	57
	16
	0
	20

	TOTALS
	752
	185
	59
	8
	49
	272
	82
	0
	97


Source: CPEC database
Early attempts to identify an appropriate transfer readiness numbers for a denominator to estimate transfer rates were undertaken in the late 1980s and early 1990s by Cohen, Brawer and Banks at UCLA and by Berman, Weiler, and Banks in Berkeley.
 In the late 1990s the California Intersegmental Council decided 12 or more transferable credits with a transferable English or mathematics course would serve as the denominator for measuring estimated transfer rates. 

Based on the new first-time 2001-02 cohort, Table 20 displays the percentages of students by gender and race/ethnicity who earned a minimum of 12 units and achieved one or more of the following outcomes: 1) became transfer directed by completing both English and mathematics transfer level courses, 2) became transfer prepared by completing 60 transferable units with a GPA >=2.0, and 3) who actually transferred to a four-year institution. Females and males achieve all of the outcomes at similar rates. As for racial/ ethnic groups by outcomes the groups falling below the averages for transfer preparedness and actual transfer are Filipinos, African Americans, Latinos and Whites.  
Table 20. 2001-02 first-time students with 12 or more units becoming transfer directed, transfer prepared, or an actual transfer. 
	 GENDER
	RACE/ETH
	TOTAL
	T. DIRECT
	% DIRECT
	T. PREP
	% T. PREP
	TRANSFER
	%TRANS

	FEMALE
	ASIAN
	136
	63
	46%
	45
	33%
	64
	47%

	 
	AF-AMER
	86
	26
	30%
	17
	20%
	23
	27%

	 
	FILIPINO
	25
	6
	24%
	4
	16%
	4
	16%

	 
	LATINO
	38
	10
	26%
	8
	21%
	10
	26%

	 
	NATIVE AM
	4
	2
	50%
	1
	25%
	2
	50%

	 
	OTHER
	10
	3
	30%
	0
	0%
	3
	30%

	 
	PACISL
	2
	1
	50%
	0
	0%
	0
	0%

	 
	WHITE
	50
	16
	32%
	12
	24%
	14
	28%

	 
	UNKNOWN
	21
	8
	38%
	5
	24%
	6
	29%

	 
	TOTALS
	372
	135
	36%
	92
	25%
	126
	34%

	MALE
	ASIAN
	152
	69
	45%
	53
	35%
	62
	41%

	 
	AF-AMER
	60
	13
	22%
	10
	17%
	11
	18%

	 
	FILIPINO
	13
	3
	23%
	2
	15%
	2
	15%

	 
	LATINO
	46
	12
	26%
	10
	22%
	11
	24%

	 
	OTHER
	5
	0
	0%
	0
	0%
	2
	40%

	 
	WHITE
	53
	13
	25%
	11
	21%
	15
	28%

	 
	UNKNOWN
	10
	4
	40%
	2
	20%
	4
	40%

	 
	TOTALS
	339
	114
	34%
	88
	26%
	107
	32%

	UNKNOWN
	ASIAN
	1
	0
	0%
	0
	0%
	0
	0%

	 
	AF-AMER
	1
	0
	0%
	0
	0%
	0
	0%

	 
	FILIPINO
	1
	0
	0%
	0
	0%
	0
	0%

	 
	OTHER
	1
	0
	0%
	0
	0%
	0
	0%

	 
	WHITE
	2
	1
	50%
	2
	100%
	0
	0%

	 
	TOTALS
	6
	1
	17%
	2
	33%
	0
	0%


Source: CCCCO ARCC database.
Conclusions
Although Filipinos, African Americans and Latinos appear to be increasing in the transfer function among the racial/ ethnic sub-groups these groups appear to be least prepared to the averages of COA students.   
� An analysis was conducted using Fall 2006 zip code data from the PCCD Data Warehouse.


� Previous data used in the 2005 equity plan found that out of 1956 first-time students in 2002-03, 723 obtained 12 or more credits with at least an English or mathematics transferable course.


�    1993 	Cohort Transfer Indicators: How Do They Compare? Presentation at the Association for Institutional Research Annual Conference, Chicago, IL. (Sponsor: CA Community Colleges Board of Governors with the CA Legislature).


     1994	      Developing Common and Practical Transfer Measures. Berman and Weiler Associates, Berkeley, CA (coauthors Weiler and Berman). (Sponsor: CA Community Colleges Board of Governors with the CA Legislature).
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