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 College of Alameda 
2023-24 Program Review  - PSYCHOLOGY


Lead Author: 
	
Sarah Peterson and Elham Chishty




Program Overview
Provide your program’s mission statement. If your program does not have a mission statement, what is your timeline for creating a mission statement?
	In studying psychology at College of Alameda, you will learn from supportive faculty that recognize the mind-body-heart connection as core to the transformation of self, community, and our planet. We encourage students to examine their own psychological issues and develop a keen understanding of who they are and what they will bring to their work with others by emphasizing cognitive and emotional development through self-reflection, academic rigor and experiential practice. The COA psychology department prides itself on having students apply theories to their own lives so that the information is understandable, useful, and illuminating.




List your program faculty and/or staff.
	Sarah Peterson
Elham Chishty
Hana Husain
A’sharee Brown
Robert Brem
Ida Ahmadi
Jeannine Stamatakis
Gerald Williams



 
Describe your current utilization of facilities, including labs and other space.
	Most of our classes are online.  The face-to-face classes are held in the new building.



List your program goals from your most recent Program Review or APU. Then, provide an update on the status of the goal. Has your program achieved the goal?  Have any of your goals been revised or any still in progress? Lastly, make sure to discuss which College or District goal your program goal aligns to. 
If no program goals exist or if this is your first program review, work to create 2-3 goals and align them with a College or District goal. 

	Program Goal
	Being involved with other departments to create some coursework that can overlap so there is continuity among some courses particularly in the liberal arts/sciences and even hard sciences.


	Status: In-Progress or Complete?  
	Complete.  The psychology and African-American studies departments created a new course Psych 34 - Psychology of Liberation: Black/African-Americans.  It has been approved by the State and will be offered next semester as a late start online class.

	Which college or district goal is aligned with your program goal?

	Build Programs of Distinction




	Program Goal
	Hire new adjunct faculty.  Over covid, our department hired two new faculty members that we absolutely love having on board.  When we hired them, our need for in-person classes was minimal.  They are also therapists in the community and have limited availability to teach in-person.  With the rising demand for in-person classes as well as dual-enrollment classes, we are in need of hiring more adjunct faculty who are available to teach in-person for both COA classes as well as our dual enrollment classes.


	Status: In-Progress or Complete?  
	In-Progress.  Lilia and I interviewed two candidates over the summer for dual enrollment classes.  I will look into the prospects of one of them teaching other classes for us.

Likewise, last week we brought on a new faculty member who taught at Berkeley City College.  He is an African-American male therapist who will teach Psychology of Race and Ethnicity in the US for us among other classes.  Our students will love and benefit from him and we are grateful he is on board!!! Additionally, last semester, I looked through interested candidates who have submitted their Peralta applications and can talk to our new Dean to start interviewing them either later this semester or next semester.

	Which college or district goal is aligned with your program goal?

	Build Programs of Distinction



	Program Goal
	Create a non-credit Certificate of Accomplishment of Transformational Psychology to reach the community and potentially non-traditional students who may not necessarily have the intention of transferring to a four-year academic institution.


	Status: In-Progress or Complete?  
	In-Progress.  With the help of Trish Nelson, the psychology department has completed all the paperwork and requirements to make this happen.  This certificate is currently being approved by the State.

	Which college or district goal is aligned with your program goal?

	Advance Student Access, Equity and Success











Enrollment Trends
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Enrollment Trends Dashboard link

Discuss enrollment trends over the past three years.
For additional analysis, click on the Enrollment Trends Dashboard, set the filters to Alameda and your discipline
For 2018-2019, enrollment wasn’t as high as it was the following year. During that time, our faculty were coming together to develop a model of teaching that emphasized our core values of the holistic and healing application of Psychology. Although taken a didactic role, our focus shifted more so in the realm of experientialism, where students were able to work with the material in a personal, deeper and more meaningful way while addressing some of their own existential curiosities.  In 2019-2020, our program grew and so did enrollment as our aim crystalized. The first few years of Covid however, our enrollment dropped due to obvious reasons, but once again gained a strong increase last year where more students sought the mental health benefits of our unique pedagogical approach. 
	

	PSYCH
	2022-23
	
	
	
	
	

	
	
	
	
	
	
	

	Cohort Name
	Cohort Count
	Outcome Count
	Success Rate (SR)
	PPG-1 Index
	MOE
	DI Identified

	Asian
	323
	272
	84.2
	18.3
	-4.97
	FALSE

	Black / African American
	204
	114
	55.9
	-17.6
	-6.25
	TRUE

	Hispanic / Latino
	384
	253
	65.9
	-6.8
	-4.56
	TRUE

	Two or More
	98
	66
	67.3
	-3.5
	-9.02
	FALSE

	Unknown / NR
	22
	17
	77.3
	6.8
	-19.04
	FALSE

	White
	225
	166
	73.8
	3.9
	-5.95
	FALSE

	Not Veteran
	1,250
	884
	70.7
	12.4
	-2.53
	FALSE

	Veteran
	12
	7
	58.3
	-12.4
	-25.78
	FALSE

	Female
	823
	568
	69.0
	-4.6
	-3.11
	TRUE

	Male
	394
	286
	72.6
	2.9
	-4.50
	FALSE

	Unknown Gender
	45
	37
	82.2
	12.0
	-13.31
	FALSE

	Not Foster Youth
	1,220
	871
	71.4
	23.8
	-2.56
	FALSE

	Foster Youth
	42
	20
	47.6
	-23.8
	-13.78
	TRUE

	Not First Gen
	459
	352
	76.7
	9.6
	-4.17
	FALSE

	Unreported
	142
	100
	70.4
	-0.2
	-7.49
	FALSE

	First Gen
	661
	439
	66.4
	-8.8
	-3.47
	TRUE

	No Disability Reported
	1,221
	860
	70.4
	-5.2
	-2.56
	TRUE

	Disability Reported
	41
	31
	75.6
	5.2
	-13.95
	FALSE

	
	1,262
	891
	70.6
	
	
	

	
	
	
	
	
	
	

	
	
	
	Overall SR (Includes Comparison Group)
	
	
	

	
	
	
	70.6
	
	
	

	
	
	
	
	
	
	

	
	
	
	Reference Group SR (Highest SR)
	
	
	

	
	
	
	84.2
	
	
	










Describe effective and innovative teaching strategies used by faculty to increase student learning and engagement.
	Our faculty prides itself in creating a warm, inviting and personable atmosphere where students feel comfortable and at ease to learn and to share how Psychology works within and through them. Our methods involve group work, discussion, hands-on experience through artistic/poetic/musical endeavors alongside creating an atmosphere where students come together in creative ways to engage with the material and with themselves. We have adopted a holistic, multi-dimensional view to pedagogy where the student’s temperamental and intellectual style along with their background and interests guide the discussion and content introduction. This is a student-centered approach where not only student learn the material but are presented with material that is carefully curated to be made personally meaningful. Furthermore, multiple modes of instruction and recall are utilized so students feel represented.




How does the discipline, department, or program maintain the integrity and consistency of academic standards with all methods of delivery, including face to face, hybrid, and Distance Education courses?
	Our online courses have information that is updated regularly with content. Our faculty have devised their online courses to include multiple modes of delivery options ranging from video lectures, links to web videos, scholarly articles, and carefully curated PowerPoint presentations and pages alongside transcribing videos to meet standards of equity. Also, our applied psychological approach is consistent with our online classes as well as our face-to-face classes.  Through online discussions and assignments, students still delve into tremendous self-reflective work. Also, a beautiful, safe, trusting classroom environment ensues online as students often feel more comfortable divulging personal information due to the anonymity of online classes.  Students often report that the vulnerability of their classmates inspired them and that they feel like they understand human beings more having been able to read others’ experiences, which inspires them to be more authentic and transparent as well.  Our face-to-face courses involve engaging lectures and discussions alongside presenting material from multiple methods including traditional PowerPoints, videos, classroom discussions, group presentations, artistic exercises, games, group work, partner work, and work outside the classroom. Assignments are carefully assessed and feedback is provided for students to revise and improve upon their skills.  









Curriculum
Have all your course outlines of record in CurriQunet been reviewed within the past three years? 
[image: ]
https://peralta.curricunet.com/  
☐ Yes x No, please explain:
	
All course outlines of record have been reviewed within the past three years in Curriqunet aside from Psych 18 – Psychology of Race and Ethnicity in the US, which has not been taught over Covid.  Last semester was the first time it was taught again and lead faculty member, Sarah Peterson, is updating course.




Please list any planned changes from the current semester forward for curriculum (courses, degrees, and/or certificates) and the rationale for those changes (e.g., labor market data, advisory committee recommendations, transfer institution changes, industry trends, state-wide transfer model curriculum).
	The psychology department has created a non-credit degree entitled “Certificate of Accomplishment – Transformational Psychology,” which is to access community members such as unhoused, retired, previously incarcerated, among any and all community members who want to ease their way into an academic environment, gain professional and personal skills, all at no cost. This certification can also go on their resume.




How is your program meeting the needs of students, and/or articulation with four-year institutions?
	Our courses require analytical and deliberate articulation in the form of speech and writing. We prepare students to critically analyze material in their report writings and in their group, presentations using various forms of logic, inductive and deductive included. We feel that University success stems from not only in the ability to make manifest thoughts in the form of writing and public speaking but to engender creation of thoughts stemming from an authentic and original voice. We pride ourselves in providing our students with the ability to articulate their thoughts, feelings and passions through various experiences offered in the courses.  These experiences in turn foster a type of self-knowledge when if rooted in mastery of practical skills will serve to further ground students when it is time to transfer to a University. 

To support their academic writing, while our courses are not English courses, we support our students with their grammar, paper formatting, and general writing skills including (capitalization, punctuation, and spacing). We also refer students to our four Peralta Colleges Writing Centers and provide feedback on students’ writing both in terms of mechanics and content.

Additionally, our courses provide students with foundational knowledge that supports students upon transferring to four years or in some cases, with students preparing to enter graduate school in the field of psychology. Our courses provide accessible and engaging connection to psychological theories, research and ideas in an applied fashion.




Student Learning Outcomes Assessment
List your Student Learning Outcomes
	
Psychology 1A SLOs: 
1. Apply multiple schools of psychology (e.g. psychodynamic, behavioral, cognitive, humanistic, and biological) to personal life experience.
2. Demonstrate effective communication and interpersonal relationship skills as outlined by person-centered therapy.
3. Increase awareness of self, including unconscious forces, emotions, thoughts, and behaviors and rewire self to create a life one desires.
Psychology 7A SLOs:
1. Apply the five theories of psycho-social development (psychodynamic, behavioral, cognitive, epigenetic, and sociocultural) as it relates to child development.
2. Communicate concepts and theories to one another through expressing theory in action with a child in a personal and professional setting.
3.  Describe and apply physical, social, emotional, and cognitive changes to your own prenatal period through early/middle childhood.
Psychology 28 SLOs:
1. Demonstrate a degree of proficiency in the utilization of various disciplined creative thinking modalities and epistemological perspectives as applied to critical inquiry and methodological approaches to develop and test hypotheses related to behavior and mental processes.
2. Demonstrate a degree of mastery of systematic and rigorous methodological approaches to research design and analysis (e.g positivist [i.e. scientific method] and post-positivist methods; quantitative and qualitative modalities; etc.); apply these in the evaluation of research reports and in the synthesis of research results.
3. Demonstrate a degree of capacity to functionally implement the process of research (including: research design, ethical standards, participant and variable selection, data analysis, interpretation, and communication) relative to a project of personal relevance.
Psychology 18 SLOs:   
1. Understand different systems of oppression and how they affect one’s life and that of different groups of people. 
2. Demonstrate mindfulness communication skills to create meaningful cross-cultural connections and understanding of how ethnicity and culture may affect interpersonal relationships.
3. Increase self-awareness around race relations, gender dynamics, privilege, racism, sexism and heterosexism and how one may perpetuate and/or internalize these, so that the awareness itself may serve as a vehicle of change and empowerment for self and others.
Psychology 7B SLOs:
1. Apply the five schools (psychodynamic, behavioral, cognitive, humanistic, and biological) to achieve a more robust understanding of middle childhood and adolescent behavior.
2. Communicate concepts and theories to one another through applying theory in action regarding education for adolescents.
3. Increase self-awareness through understanding the psycho-bio-social forces impacting your own adolescent development thereby fostering authentic self-expression and greater agency. 
Psychology 12 SLOs: 
1. Apply multiple perspectives (cultures and time periods) of psychology to increase understanding of the complexity of how sexual identity, beliefs and behaviors are formed.
2. Demonstrate effective communication skills in intimate relationships utilizing healthy communication techniques.
3. Increase self-awareness so that one’s sexual expression is more authentic and healthy.
Psychology 1B SLOs:
1. Apply multiple schools of psychology to dream interpretation
2. Describe the healthy and unhealthy qualities of your personality type.
3. Increase awareness of a self-destructive or unhealthy behavior and implement a behavioral modification plan for healthier and more authentic self-expression.
Psychology 3 SLOs:
1. Identify and articulate the dynamics of personality development theory from various schools of thought; causal and consequential relationships; utilizing the larger principles of the discipline of psychology and the psychotherapeutic world view.
2. Develop an awareness of how to apply principles in personality theory in formulating strategies in life change processes as these might apply in the multiple roles one plays in life.
3. Develop and demonstrate critical forms of self-reflective thinking and awareness through the use of integrative "knowledge in use" in applying personality theories to various contextual psycho-social challenges in living.
Psychology 9A/9B SLOs:
1. Apply multiple schools of psychology to the understanding of interpersonal relations.
2. Develop and demonstrate effective interpersonal communication skills.
3. Enhance self-awareness so that one’s interpersonal relations are more authentic and healthy.
Psychology 24 SLOs:
1. You will be able to demonstrate a degree of mastery and working knowledge of an overview and working knowledge of the principles of psychology relative the notion of "patterns of behavior disorders" and their causes and consequences.
2. You will be able to demonstrate a degree of proficiency in being able to use psychotherapeutic thinking and analysis (critical theory and philosophical orientation) – which guides this course such that you'll be able to learn and practice these discipline skills, in the process of learning about people in general and your self in particular
3. You will be able to demonstrate a degree of capacity to assume responsibility – consistent with the psychotherapeutic world view - in a manner that will render the topic useful in your everyday life as a person who must survive and thrive in the world of a 21st Century Globalized hyper-knowledge economy in the multiple roles you play in your life.
Psychology 29 SLOs:
1. Demonstrate a degree of mastery and overall working knowledge of the field of forensic psychology as it relates to the criminal justice field and the prevention of violence in society; applying multiple schools of psychology to social contexts.
2. Demonstrate a degree of proficiency in being able to use effective communication and interpersonal relationship skills rooted in psychological perspectives and exhibiting an awareness of psychological dynamics in inter-relationship as applied to personal and social contexts and in terms of promoting health relating.
3. Demonstrate a degree of capacity to assume self responsibility applying an increased awareness of self, others, and the environment in order to have greater agency and authentic expression and apply these in professional and social contexts.
Psychology 34 SLOs:
1. Identify the dynamics of stress, especially its causes and consequences, using the principles of psychology
2. Develop critical forms of self-reflective thinking and awareness through the use of specific stress-management techniques.
3. Formulate and compose a personal action plan that applies subject matter to their everyday life.



Please provide a high-level summary and your program’s interpretation of your SLO findings over the past year.
	Our program has participated in SLO work with many of our courses active in assessment and interpretation. Courses such as General Psychology, Adolescence, Personality Theory, Childhood, Interpersonal Relations, Transpersonal Psychology, Human Sexuality, Psychology of Race and Ethnicity in the US and Stress Management and Well-being. We have assessed students based upon these standards and based on the outcomes, we have reflected upon ways to make the material workable and applicable to all the students not just some.  In terms of Diversity, Equity and Inclusion, there is some work that needs to be done in the field to present the material in a framework that appeals to individual’s diverse backgrounds and expertise. We aspire to have our students feel included in the discourse, planning and deliverance of material. 




What were the most important things your department learned from assessment? Did implementation of your action plans result in better student learning? 
	One of the most important things our department learned from assessment is how can we appeal to the diverse learner as our community college alongside others in the nation are unique in that there is a vast array of learners present from all walks of life. How can we create a system of student learning outcomes that can cater to the diverse needs of each and every student and not just a few. 



What percent of your programs have been assessed? (Mainly based on evidence in the report, attach other evidence as necessary; note: a complete program assessment means all Program Learning Outcomes (PLOs) have been assessed for that program) 
	We would like assistance with reviewing our Program Learning Outcomes.




College of Alameda Institutional Learning Outcomes (ILOs) were created to guide educational programs and services. They include: 
· Problem Solving: Solve problems and make decisions in life and work using critical thinking, quantitative reasoning, community resources, and civil engagement. 
· Communication and Technology: Use technology and written and oral communication to discover, develop, and relate critical ideas in multiple environments. 
· Creativity: Exhibit aesthetic reflection to promote, participate and contribute to human development, expression, creativity, and curiosity. 
· Diversity: Engage in respectful interpersonal communications, acknowledging ideas and values of diverse individuals that represent different ethnic, racial, cultural, and gender expressions. 
· Civic Responsibility: Accept personal, civic, social and environmental responsibility in order to become a productive local and global community member.

How does your program participate in assessing the Institutional Learning Outcomes (ILOs)? If your program has not participated, how will you plan to incorporate these outcomes within your program? 
	Our courses address the Institutional Learning Outcome in various ways as the incorporation of these outcomes are in many ways inter-related. For example, many of our assignments involve having students’ problem solve situations that are real-life scenarios (sometimes personal) by using critical analytical skills to guide their coming to possible solutions. In addition, we also expect our students to be able to use written and oral communication to expand their horizons and provide solutions to the greater civic, social, and environmental crisis while also using creative ways to reflect and express their views. In terms of Civic Responsibility, we would like to explore ideas that can get students outside the classroom and in the public sphere where they can not only see their material to come life in the practical world, but also feel a level of responsibility to the personal, civic, social and environmental sphere. 


















Course Completion
	Alameda
	Total Graded 
	Course Completions
	Course Completion Success Rate

	2023
	424
	302
	71%

	PSYCH
	
	
	

	In-Person
	33
	24
	73%

	Online
	391
	278
	71%

	2022
	996
	750
	75%

	PSYCH
	
	
	

	Hybrid
	138
	129
	93%

	In-Person
	21
	16
	76%

	Online
	837
	605
	72%

	2021
	1112
	858
	77%

	PSYCH
	
	
	

	In-Person
	93
	77
	83%

	Online
	1019
	781
	77%

	2020
	1191
	939
	79%

	PSYCH
	
	
	

	Hybrid
	30
	17
	57%

	In-Person
	601
	459
	76%

	Online
	560
	463
	83%

	2019
	1465
	1084
	74%

	PSYCH
	
	
	

	Hybrid
	25
	18
	72%

	In-Person
	926
	701
	76%

	Online
	514
	365
	71%



Consider your course completion rates over the past three to five years (% of students who earned a grade of “C” or better).
Course Completion Dashboard link
How does the course completion rate for your program or discipline compared to your college’s Institution-Set Standard for course completion of 72% and the stretch goal of 78%?
	We are in range of our college’s Institution-Set Standard for course completion of 72%-78%.  Our range falls between 71%-79%.  71% is for 2023 and we are still in this academic year.  With a larger sample size, based on other years’ data, likely our 71% will increase.


[bookmark: _Hlk56198740]
Are there substantial differences in course completion rates between face to face and Distance Education/hybrid courses? If so, how does the discipline, department, or program address this? 
	Overall, in-person classes have a 2%-6% higher completion rate than online classes with the exception of 2020 when online classes had a 7% higher completion rate than in-person classes.  This is likely attributed to the swift transition from face-to-face classes to online classes at the onset of Covid.  Those that were already enrolled in online classes didn’t have a disruption in their education and could likely navigate the online platform with greater confidence.  For in-person students, likely many of them had greater technological challenges along with face-to-face instructors having challenges moving the entire curriculum to online.  With the many ways that community college students navigate life, often needing to work and provide childcare for their children, in-person students may have neglected their course work to manage their other responsibilities, which could explain 2020 being the sole exception of when students had higher completion rates for online vs. in-person.




If your program offers dual enrollment courses, examine the data, and discuss the course completion rates compared to the overall program rate.
	In our dual enrollment courses for 2022, our course Retention rate is continuing to soar to in upper 80-90% this indicates that the students are returning. For example, in 2020, the course retention rate for Psychology In-Person was 78%, while for online it was 81%. This comes to no surprise as this was the year of the pandemic as students felt more comfort and safety being online than in person. What’s interesting, however, about this data is that as the years progress as you can see below that the course retention rate particular for In-Person became higher suggesting a greater interest for In-Person courses post-pandemic. For example, two years following the pandemic the course retention rate percentage for an online course was 85% while for an in-person course it was 87%. In 2023, for example, we see a greater shift for the course retention rate moving from 87% online to 94% in person. This suggests greater in-person interest as our courses are designed to be dynamic, personally meaningful and engaging. We have a full department of faculty that intentionally provides an engaging atmosphere in the classroom. 




	Alameda
	Census Enrollment 
	Total Retained
	Course Retention Rate

	2023
	425
	373
	88%

	PSYCH
	
	
	

	In-Person
	33
	31
	94%

	Online
	392
	342
	87%

	2022
	1035
	891
	86%

	PSYCH
	
	
	

	Hybrid
	147
	138
	94%

	In-Person
	23
	20
	87%

	Online
	865
	733
	85%

	2021
	1156
	973
	84%

	PSYCH
	
	
	

	In-Person
	98
	80
	82%

	Online
	1058
	893
	84%

	2020
	1349
	1071
	79%

	PSYCH
	
	
	

	Hybrid
	30
	26
	87%

	In-Person
	689
	534
	78%

	Online
	630
	511
	81%

	2019
	1485
	1243
	84%

	PSYCH
	
	
	

	Hybrid
	25
	23
	92%

	In-Person
	928
	799
	86%

	Online
	532
	421
	79%



On average the course retention rate (number of students are retained in the course) for College of Alameda has been 85% for the past three years. Examine the course retention rates for your program over the last three years. How does your program or discipline course retention rates compare to the college?
	Overall, the psychology department’s course retention rate is in par with the college’s course retention rate of 85%.  Again, aside from 2020, which is likely due to Covid, the other years ranging from 2019-2023 have course retention rates of 84%-88%, increasing each year by 2%.



College of Alameda continues to focus on access, equity, and success. The goal is to create an inclusive environment where all students can thrive and meet their education and career goals.
To address equity gaps and work towards achieving equity in educational outcomes, examine your program data for evidence of disproportionate impact (DI). Using the percentage point gap method to identify DI, subgroups whose course completion rate falls more than -3 percentage points below the All-Students success rate are highlighted red. The Margin of Error value (MOE) is used to determine the presence of DI using the Point Gap Method. Values lower than the corresponding MOE are reflective of disproportionate impact (i.e., pink highlighted cells). Groups with 10 students or less are excluded from the analysis.

[image: ]
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What can your discipline, department, or program do to improve course completion for disproportionate impacted groups?
	As one can see from the data that during our 2020-2021 cycle we had lower completion rate percentages. For example, we had a completion percentage of 82.4% for Asian students, 57.9% for Black/African American students, 76.2% for Hispanic/Latinx students and 89.3% for White students. This could reflect the pandemic. However, if we notice the 2021-2022 cycle, the percentages increase. For example, we had a completion percentage of 97.7% for Asian students, 75% for Black/African American students, 82.9 % for Hispanic/Latinx students, and 91.9% White students. This higher percentage could reflect the increased motivation to return to school and finish a degree during the pandemic. You see an increase even during the following year although we don’t see the data for Black/African American students. We wish we could see data for this year for Black/African American students. For example, we had a completion percentage of 100% for Asian students, 97.7% for Hispanic/Latinx students and 87.5% for White students.  It would be interesting to explore the data regarding Hispanic/Latinx students that traditionally have a lower completion rate and see if there is a correlation between when College of Alameda became a Hispanic Serving Institution (HSI) and if the extra cohort support of Puente and Accesso have increased completion rates for our Hispanic/Latinx students.  

In terms of age for the 2020-2021 academic year, the age groups of 16-18 and 16 and younger show us that high school aged students who enroll in dual enrollment and concurrent enrollment classes tend to be highly academically motivated students and take our college courses for AP credit.  We also see during this same academic year that the age groups of 19-24 and 25-29 had completion rates of 46.2% and 42.9%, respectively indicating that many of these students likely support some aspect of their families and focused on homeschooling their children, working to support their parents, families and children, among other life responsibilities that many of our students' juggle.

In terms of gender, it is interesting that during this same academic year in which quarantine occurred and many K-12 schools transitioned to online education, we see that the course completion rate for females is slightly lower than that of males, 89.8% compared to 94.9%, respectively.  While as a society, we have made grade strides in dissolving gender normals and stereotypes, many moms still shoulder the large majority of their children’s activities, including schoolwork and homework.  As a result, perhaps, females who are moms turned their attention away from their own academic advancements to prioritize supporting their children’s basic educational endeavors and in many cases, became their children’s teachers!!! This is one hypothesis as to why the female completion rate would be lower than males who perhaps maintained traditional gender norms of advancing career-wise to provide better financial opportunities for their families during 2020-2021.  

We also see that once children returned to in-person schooling, female course completion rates surpass that of males with 97.7% compared to that of males with 94.7%.

It is important that our department examine some of the learning gaps that can take place within an institution. 

Some groups have other needs that need to be addressed, like the need for mental health resources, housing, food alongside other needs. It is imperative that we work with the college to direct students to these services. Our department collaborates with the resources that the college has to offer like student services for example. Other groups need assistance in the language of English and so our department directs students to the respective resources. This type of inter-collegiate dialogue is essential for smooth running and to provide individualized support that the student needs. These are but one of many examples. From a pedagogical approach, it is imperative that we shift from a mainstream westernized, colonial based curriculum based on patriarchal approach to the field to a one that is far more inclusive to all experiences. Our department continually strives to revise and reflect so we can create a curriculum that truly meets the student. 

In addition, we understand that every student thinks and feels differently and so our method of instruction, delivery and request for recall are also diverse and multi-dimensional further supporting the uniqueness of each student. We are hoping to come closer to closing the learning gap using these methodologies and perspectives. 




Degrees & Certificates Conferred
Does your program offer any degree/certificate programs? If your program does not, skip this section and continue to Engagement.
Since the last program review, what has the discipline, department, or program done to improve the number of degrees and certificates awarded?
	We have created our two-year completion map.



For more information on awards: Degrees & Certificates Dashboard link
Increasing the number of students who complete a certificate or degree is a shared goal across CoA’s Ed Master Plan Goals, PCCD Goals, the Chancellor’s Office Vision for Success, the Student-Centered Funding Formula, and Guided Pathways. What is planned for the next 3 years to increase the number of certificates and degrees awarded?
	[bookmark: _Hlk56199954]This is a great question as our number of degrees awarded has significantly decreased from 2018-19 at 46 students who received psychology degrees to 22 students in 2022-23, with a general decline each year.  It is interesting to note, however, that while overall degrees in psychology have decreased, COA offers both an AA in psychology and an AA-T in psychology.  The AA-T degree has decreased substantially over the years from 31 in 2018-19 to 11 in 2022-23, however, this last academic year the AA degree saw an increase to 11 degrees awarded, which is up from the 4 awarded in 2019-20 and 5 awarded both in 2020-21 and 2021-22.  It is worth exploring the reasoning behind the AA having increased popularity over the AA-T.  



Engagement
Discuss how faculty and staff have engaged in institutional efforts such as committees, presentations, and departmental activities. Please list the committees that full-time faculty participate in.
	Sarah Peterson: Co-Chair of Social Sciences Cluster



Discuss how faculty and staff have engaged in community activities, partnerships and/or collaborations.
	Guided Pathway mapping for Psychology Department
Provide Professional Development workshop: Using holistic model to teach
Work with student services, mental health center and writing center
Creating courses/degrees for the community



Discuss how adjunct faculty members are included in departmental training, discussions, and decision-making.
	We hold department meetings.



[bookmark: _Hlk115161478]Prioritized Resource Requests Summary
In the boxes below, please add resource requests for your program. If there are no resource requested, leave the boxes blank. 
	Resource Category
	Description/Justification
	Total Estimated Cost

	Personnel: Classified Staff

	
	

	Personnel: Student Worker

	

	

	Personnel: Part Time Faculty
	

	

	Personnel: Full Time Faculty 

	

	



	Resource Category
	Description/Justification
	Total Estimated Cost

	Professional Development: Department wide PD needed
	

	

	Professional Development: Personal/Individual PD needed
	
	

	Supplies: Software

	
	

	Supplies: Books, Magazines, and/or Periodicals

	
	

	Supplies: Instructional Supplies

	
	

	Supplies: Non-Instructional Supplies

	
	

	Supplies: Library Collections

	
	

	Technology & Equipment

	
	

	Library: Library materials/collections

	
	

	Facilities: Classrooms/Labs

	
	

	Facilities: Offices

	
	

	Other
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